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WORKSHOPS

Introduction

Over the past years the European Union has gained more and more influence in the field of education. Widely supported by civil society, the "Memorandum on Lifelong Learning" was adopted more than 10 years ago by the European institutions. It aimed to provide guidelines to Member States on the implementation of lifelong learning strategies at EU and national level. The idea was to build “a European Area of Lifelong Learning”. Where are we now? Making lifelong learning a reality is a priority of the Education and Training 2020 strategy (“ET2020”). Although EU legislation in the field of education is not mandatory, progress has been achieved in many areas in Europe while others saw little progress such as adult participation in lifelong learning.

Many Member States have adopted national and regional lifelong learning strategies linked to important reforms such as the development and referencing of their national qualifications frameworks to the European one (“EQF”). The adoption of the EU Council Recommendation on the validation on non-formal and informal learning in 2012 is of particular importance. Validation gives opportunities for second chances, improves access to education and enhances motivation to learn. It also contributes to tackle unemployment and achieve a better match between jobs and skills by acknowledging those acquired outside of the formal system. Other tools and instruments have been developed such as ECVET, EQAVET, ESCO, and ECTS. After an extensive phase of development and implementation at national level, priority at European level is now given to strengthening synergy and coherence between those instruments.
Despite the fact that lifelong learning is considered to be the area where EU cooperation showed the greatest added value (2014 “ET2020” Survey), the EU has been less active in promoting a broad paradigm shift towards lifelong learning in recent years. In order to move a step forward, it is utterly important to remind the vision behind the development of those tools and frameworks and their contribution in building a European area of lifelong learning. Implementing lifelong learning strategies requires working in partnership across sectors and a cultural shift in learning – recognising that learning is taking place in various contexts. In its paper “Stepping up the Pace” of November 2014, the CEDEFOP stressed that “for the tools to be relevant to learners and workers, they need to take on a ‘bridging function’, allowing learners as well as workers to move across institutional, sectoral and geographical borders (…) addressing the needs of learners and workers to progress in careers and learning implies a strong focus on progression”.

10 years after the “Memorandum on Lifelong Learning” was adopted, civil society organisations such as EUCIS-LLL expressed their wish to see the EU playing a more active role in promoting a paradigm shift towards lifelong learning in line with other International organisations such as UNESCO and the OECD. In a very complex and ever-changing globalised environment, Europeans must not only acquire and update specific job-related skills but also develop the transversal competences that will enable them to manage change and become true lifelong learners. In the mid-term review of the ET2020 it is very timely to assess progress and identify ways forward to make lifelong learning a reality in Europe.

Useful Definitions

Digital competence involves the confident and critical use of Information Society Technology (IST) for work, leisure and communication. It is underpinned by basic skills in ICT: the use of computers to retrieve, assess, store, produce, present and exchange information, and to communicate and participate in collaborative networks via the Internet.

Employability designates a set of competences combining transversal and technical skills in today’s world where adaptability is key to successful career management. 
Entrepreneurship and sense of initiative refers to an individual's ability to turn ideas into action. It includes creativity, innovation and risk-taking, as well as the ability to plan and manage projects in order to achieve objectives. This supports individuals, not only in their everyday lives at home and in society, but also in the workplace in being aware of the context of their work and being able to seize opportunities, and is a foundation for more specific skills and knowledge needed by those establishing or contributing to social or commercial activity. This should include awareness of ethical values and promote good governance. 
Formal learning: the learning which takes place in an organised and structured environment, specifically dedicated to learning, and typically leads to the award of a qualification, usually in the form of a certificate or a diploma; it includes systems of general education, initial vocational training and higher education.
Informal learning: the learning resulting from daily activities related to work, family or leisure and is not organised or structured in terms of objectives, time or learning support; it may be unintentional from the learner's perspective; examples of learning outcomes acquired through informal learning are skills acquired through life and work experiences, project management skills or ICT skills acquired at work, languages learned and intercultural skills acquired during a stay in another country, ICT skills acquired outside work, skills acquired through volunteering, cultural activities, sports, youth work and through activities at home (e.g. taking care of a child). 
Lifelong learning: all learning activities undertaken throughout life, with the aim of improving knowledge, skills and competences within a personal, civic, social and/or employment-related perspective.
Learning to learn is the ability to pursue and persist in learning, to organise one's own learning, including through effective management of time and information, both individually and in groups. This competence includes awareness of one's learning process and needs, identifying available opportunities, and the ability to overcome obstacles in order to learn successfully. This competence means gaining, processing and assimilating new knowledge and skills as well as seeking and making use of guidance. Learning to learn engages learners to build on prior learning and life experiences in order to use and apply knowledge and skills in a variety of contexts: at home, at work, in education and training. Motivation and confidence are crucial to an individual's competence. 
Mentoring is a form of coaching or networking dedicated to the growth and success of an individual according to his/her needs. The mentor guides, thanks to experience and knowledge, the mentee. The mentor is a counsellor, guide, coach, teacher and sponsor at the same time.
Non-formal learning: the learning which takes place through planned activities (in terms of learning objectives, learning time) where some form of learning support is present (e.g. student-teacher relationships); it may cover programmes to impart work skills, adult literacy and basic education for early school leavers; very common cases of non-formal learning include in-company training, through which companies update and improve the skills of their workers such as ICT skills, structured on-line learning (e.g. by making use of open educational resources), and courses organised by civil society organisations for their members, their target group or the general public.
Social and civic competences include personal, interpersonal and intercultural competence and cover all forms of behaviour that equip individuals to participate in an effective and constructive way in social and working life, and particularly in increasingly diverse societies, and to resolve conflict where necessary. Civic competence equips individuals to fully participate in civic life, based on knowledge of social and political concepts and structures and a commitment to active and democratic participation. 
Transversal competences: Skills individuals have which are relevant to jobs and occupations other than the ones they currently have or have recently had. Such skills have been learned in one context or to master a special situation/problem and can be transferred to another context. Transversal competences enable people to pursue learning throughout their lives, contribute to democratic societies and to succeed in today's and tomorrow's world of work with its demand for high skills combined with creativity and the ability to innovate.
Validation: a process of confirmation by an authorised body that an individual has acquired learning outcomes measured against a relevant standard and consists of the following four distinct phases: 

1. Identification through dialogue of particular experiences of an individual; 

2. Documentation to make visible the individual's experiences; 

3. A formal assessment of these experiences; 

4. Certification of the results of the assessment which may lead to a partial or full qualification.

WORKSHOP 3

Bridging the gap between Education and the Labour market 

Why partnerships are needed and what ingredients make them happen

In spite of high unemployment levels, in 2013 alone, there were 2 million vacant jobs in Europe. But how many people graduated the same year and did not find a job? 

Giving an analytical overview on skills for science and innovation, Pr. Marijk van der Wende of Amsterdam University College notes that students continue to choose high unemployment fields. According to her, the right mix of skills should combine STEM (science, technology, engineering and math) and 21st century skills: creativity and innovation, critical thinking, problem solving, communication, collaboration, information, IT, and media literacy, social and cross-cultural skills, leadership and responsibility.

Education should be more open and relevant to the outside world, the world meaning the labour market as well as civil society and communities. Education and the labour market need to develop a dialogue as to better understand each other. This starts by ensuring actors actually talk to each other at all levels. And in order to connect different levels, partnerships need to be implemented. These partners are not only schools and business, but also civil society organisations, since, in spite of still ongoing resistance, learning takes place in a variety of settings, in a variety of fields, and the spaces created by civil society organisations in lifelong learning are one of them.

Aim

This workshop aims at comparing and discussing successful partnerships between the world of education and the labour market, why existing partnerships work and how they have been working, in order to imagine wider guidelines on how to improve transitions between learning and working throughout life.

Some issues at stake

*What partnership models are we stuck in? Why do they fail or are insufficient?

*What partnership models should be developed and what would be civil society’s role in them?

* How to ensure smoother transitions from/to education and the labour market in a life-wide perspective?

* How can lifelong learning be promoted in our educational systems to make sure individuals become lifelong learners able to update their skills and competences throughout life – which is more a more a prerequisite in our labour market?

